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INTRODUCING THE TRAINER'S MANUAL 
— — ——• ä eͤ— AN As 


The number Of illiterates in India has been constantly growing, 
An increase of 140 million in 35 years is reported. In the last 
decade there has been an increase of 6 million per year. The 
education system with its inadequate school facilities and irr- 
elevant educational programme to a vast majority keeps out almost 
70 per cent of the nation's children, 


Nearly 20 per cent do not go. to school at all, 50 per cent of 
those who go to school leave in the first standard itself, 60 
Per cent abandon it before fifth standard (age 11), and 75 per 
cent before eighth standard (age 14). The drop-out rate is 
extremely high. Since three to four years of schooling are 
required for lasting literacy, the majority who drop out of 
school fall back into illiteracy. 


The nation has not been able to meet the declaration of the 
Constitution that : 


"The State shall endeavour to provide, within a period of 10 
Years from the commencement Of this Constitution, for free 
and compulsory education for all children until they complete 

the age Of 14 years." 


From the picture presented, it is evident that the system of 
formal education caters to a small percentage Of the populat- 
ion, ignoring a vast majority. The existing system is per- 
petuated through promotion of Values of competition, inequality 
and individual self-interest, essentially through focusing on 
subject matter learning and measuring success through results 
Of examinations with little or no respect given to the learner, 
his needs, interests and capabilities. ۱ 


Te this context,a search for an alternative system is a necess- 
ity. In the past decade, efforts have been made by both Govern- 
mental and Non-Governmental Organisations for finding an alter- 
native. The alternative that is introduced, as a result of the 
efforts made so far, is identified by the Non-Formal Education. 
The emergence of a powerful alternative non-formal educational 
System stressing values of cooperation, equality and group 
solidarity surely calls for a continuous, intensive effort on 
the part of all those interested in development. 


BOBP (Bay of Bengal Programme), implemented for the development 
of small-scale fisheries in the coastal villages of Tamil Nadu, 
has a non-formal education component. This is the result of the 
expressed desire of the fishermen who participated in the coastal 
villages development pilot Project AN coastal Thanjavur. In 
their efforts in planning for a meaningful programme of non- 
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formal education for the marine fisherfolk along coastal 
Tamil Nadu, BOBP provided a common forum for interaction bet- 
ween Government and Non-Government agencies and individuals 
interested in pooling their experiences in the same field.. A 
package of materials to be used with the learners in the Non- 
Formal Education Programme for the marine fisherfolk and this 
Trainer's Manual to help the trainers of field workers in NFE, 
were evolved in three workshops. 


This manual, as described, is the result of concern and int- 
erest on the part of many people for the animators and their 
work in Non-Formal Education in the coastal villages of Tamil 
Nadu. However, care is taken to see that the scope of the 
manual is also extended to support other field level workers. 
Hence, it is hoped that the manual will be an effective tool’ 
in the hands of the trainers interested in helping all those 
who work with people. 


It is the belief of those who prepared this manual that 
the goal of non-formal education is to enable people to have 


increasing control of situations which affect their lives 
through a participatory educational process, which will have 
a liberating influence on people. 


Such an educational process necessitates the following: 


1. Creating a learning environment 


This would mean promoting equality of relationships, res- 
meee für people, trust in one's own ability: to solve 
problems, and sharing in decision making and responsibility 
for learning. | | 


2. Acquiring a wider perspective 
This is achieved through provision of the required know- 
ledge, attitudes and skills. Basic skills in reading, 
writing, and day-to-day arithmetic form an important part 
of this. The three components mentioned earlier, run 
concurrently. Since learning is to result in change, more 
emphasis is laid on skills and attitudes. ; 


3. Developing critical thinking 
This ts done through helping the learners to reflect on their 
= ir everyday experiences and problems. This may result in ` 
the learners moving towards taking action for solving their 
problems. | , 


4. Sustaining interest for continued learning 


Being helped to constantly look into their own 


and finding po,sibilities of meeting them, the 
sustain their interest for continued learning. 


Some assumptions > . e ب‎ 


» People have the potential to solve their own 
problems. 


. Learning is for behaving differently, not for 
knowing more. 


۰. Learning occurs only through reflection on per- 
sonal experiences. 


. Learning is a shared experience between the 
, animator and the learner. 


. Learning is for bringing harmony in thinking, 
feeling and action in the people. 


needs 
learners 


. Learning becomes effective when it is meaningful 


to the learners.: 


UNDERSTANDING THE PROFILE OF THE ANIMATOR 
—— U LU ———— — 


An animator is the field level worker in the Non-Formal Educat- 
iom Centre who facilitates the learning process of the people. 
This section presents tho following: 

e Pre-training profiles: Some assumptions 

e Responsibilities of the animator at the NFE Centre 


e Knowledge, Attitudes and Skills considered essential 
for performing the jch of animator 


. Desirable attributes to be considered while recruiting 
the animatór. 


These are presented in order for the trainer to understand the 
basis on.which the training model is presented in this manual. 


Pre-training Profile : Some assumptions 


e a member of the community with pattern of behaviour sim- 
ilar to that of people 


. capable of reading and writing materials in Tamil language 
majority below 25 years of age 

e likely to be underemployed 

. lacks experience in helping people to learn 


Responsibilities Of the U ع‎ at the NFE Centres 


1. Facilitating the learning of reading and C Her and 
day-to-day arithmetic 


2. Helping people to identify some of their problems 

3. Generating discussions on problems and possible solutions 
4. Promoting cooperative efforts towards solving problems 

Ya Training other young people for teking up community work 


e. Helping the learners to gain self-confidence and have a 
positive self image 


7. Creating and participating in social and community events 


8. Creating a climate for encouraging the community to 
participate in the educational process 

9. Identifying and using the existing resources in the 
community in the educational process. 


Post-training 


Some expectations based on the knowledge, attitude and skill 
input during the training period: 


Knowledge 
1. Economic life of fishing community: 


e contribution made by small-scale fisheries to the 
society 


e fishing communities' status and problems 


. forms of exploitation 


2. Social system: 
^. magnitude of poverty 


. existing social set-up - family, community, caste, etc: 


3. Political aspects: 
. leadership - formal, informal 


en local government structure, political parties 


4. Cultural aspects: 
١ festivals, folk lore, customs, tradition, beliefs 
and norms 
5. Health, Nutrition and Sanitation: 
E relationship between these aspects 
۰ preventive and curative methods 


^. indigenous methods 


6. Environment: 
c Anfrastructure facilities 
. conservation | 
7. Role and Status of women (social, economic, health) 


8. Development agencies and services (Government and rion- 
government) available in the area 


The emphasis would be more on how the animator can get, inter- 
pret, and present knowledge, than! on acquiring knowledge. 


Attitudes towards self as an animator 


1. 


De 


5. 


The animator is not all-knowing. He is only a facilitator 
in the learning situation. 


The animator helps others to grow and himself grows along 
with the learners from the experience in the learning 
situation. 


The animator needs to reflect continuously in order to 
arrange the learning situations better. 


The animator's sensitivity to the thinking, feeling and 
actions of the learners would help in improving the learn- 
ing climate. 


Teaching is not a job to fill in the time of the learners, 
but it is a process of social participation. 


Attitude towards Learners 


4. 


The learners in an adult education programme have their 
life experiences which are valuable. 


The existing beliefs and practices of the learners are 
meaningful to them and should be understood. 


The learners are capable of understanding what is being 
discussed, provided the matter is relevant to their lives 
and presented in the right manner. 


The learners are capable of solving their problems. 


Attitudes towards education 


1. 
2۰ 
3. 


4. 


b. 


6. 


Education is a continuous process of learning, 
Learning is a shared experience. 


Educational process can be a powerful mean of bringing 
about social change. | 


Education should be relevant to the life situation. 


Education is everyone's right and responsibility. 


Knowledge and skills should be freely shared. 


Attitudes towards qroup work in education 


1. 
2. 


ER 
4。 


People can achieve more through cooperation. 


Working together is the only way to improve the quality 
ef life of the peoples» 


Competition divides the group. 
Group solidarity is crucial for fighting exploitation. 


Attitudes towards development 
1。 The village is developed only when all the people have a 
life which is of a minimum acceptable quality. 


2. Development is people gaining increasing control over 
their lives. 


3. Development is when people can make maximum use of 
their potential. 


Skills 


1. In using teaching and learning materials. 
2, In preparing and selecting aids, 
3. Organisational skills: 

ability to: 

。 plan activities/events/centre 

. share responsibility 

0 coordinate ۱ 


4. “in obtaining, organising and selecting relevant information 
for use in the Centre: 


= contacting for information 
. classifying 
5. In discussions: 
ability to: 
. raise relevant questions 
e listen carefully 
+ be objective 
et the issue 
. speak clearly 
. elicit participation of all members of the group 
。 present the stimulus effectively through: 
- case study 
- role play 
= flannel graph or any picture 
- simulation exercises 


- etc 


In communication, especially the abilities 
e tO approach people 


. to develop and maintain good inter-personal 
relationship 


. to present and respond to an idea 


In group action in relation to 

e forming a group 

. identifying the problem in a group 

s Analysing of the problem in a group 

e thinking of the alternatives in a group 
。 making decisions in a group | | 


. implementing decisions taken 


. analysing the results of the steps in implementation 


Desirable attributes to be considered while recruiting the 
animator 


Some of the criteria for recruitment could be that 


the animator is able to comprehend teaching learning 
materials * 
he is able to express himself 

he shows some amount of self-confidence 


he shows willingness and enthusiasm in-accepting what 
is expected cf him as an animator 


The procedure for SUUM young people with talebts can be 
through camps. 


E * 
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DESIGNING THE TRAINING MODEL 


The training model is designed keeping in mind the animator's 
profile - job responsibilities, the knowledge, attitudes and 
skills required presented in the previous section, The process 
of designing the model is described here. 


“ 


Assumptions 
ie Training is a shared experience between the trainer and 
trainees. 


2. Sharing responsibility for planning, organising and con- 
ducting the training programme will contribute to in- 
creasing involvement of the trainees. 


3. What is true of the training group is true of the 
community -nd society at large. 


4. Training is for bringing harmony in thinking, feeling 
and action in the trainees. 


5. Training becomes effective when there is a sense of 
discovery through personal experience. 


Goal 


The training is to enable the trainees to become effective 
animators at NFE Centres through experientially understanding 
non-formal education as a process. 


Objectives 
1. To develop an understanding of thcir role as an animator 
in NFE Centres by: 


a. perceiving the job of the animator at different 
points in training 


b. listing the activities of the NFE Centre 
c. developing a work-plan of the NFE Centre 

2. To develop an understanding of one's own self and others 
in a group in terms of attitudes, values and behaviour by: 
a. creating a trusting atmosphere to encourage learning 
De sharing responsibilities for learning 
cj developing a sense of belongingness 


d. realising the importance of cooperative efforts 


To develop an understanding of their own village community 
and of the larger society by: 


a. 


becoming aware of the problems of their own 
community 


examining their attitudes towards the community and 
its problems 


understanding the magnitude of specific problems, 
seeing it in a larger context 


beina able to identify some of the specific problems 
and to undertake preventive measures 


To develop an understanding of the present education system 
and its relevance by: 


a. 


b. 


analysing one's own experience in school and its 
relevance to life, 

visualising a type of educational programme re- 
levant to adult learners 


To develop some of the skills required in playing the role 
of the animator by: 


ae 


b. 


collecting and organising information related to the 


' community problems 


developing skills in: 
. group discussion 
. preparing and using aids 


. using the animator's guide (as a source of 
information) 


. Using the literacy primer and work book (as.a 
source of information) 


developing skills in evaluating oneself and the 
programme: 


. through observing, expressing, writing reports 
and feedback 


. through thinking abcut each day's learnings 
. through the processing of the exercises 


. through relating objectives of the programme 
with their own achievement 


6. To acquire information needed in terms of 


a. = the health status of the village, state and the 
nation 


+ specific problems and their prevention 
b. poverty conditions of the village, state and nation 
C. status of women 
d. problems of dowry 


e, topics given in the Animator's Guide. 


Time Frame for the Training 


The NFE programme in Tamil Nadu is of 10 months duration. The 
animator is expected to continue with the learning both within 
the specified training period and while being on the job. 


The duration of time specified for the training of animators of 
NFE by the Government of India is 21 days. The training is seen 
to occur in three parts. 


Induction 


Time allotted for induction/training is 12 days. The training 
could be organised for a block of 12 days or in convenient seg- 
ments of shorter duration. The segmenting should take into 
account the stages given in the training model presented in 
Section F. 


Inservice 


The duration cannot be specified. It will be determined by the 
needs of the animator from the field; needs as observed by the 
trainer, training requirements left out during the induction, 
further reinforcements required. | 


It is important that the organisers realise that in service 
training is essential. 


Field Support 

This is provided by the trainers and field staff during the 
entire duration of the programme. This is for helping the 
animators with specific problems that may arise in the field. 
The support can be given to individual animators or to small 
groups. Animators coming together in small. Groupe for ` - 
mutual support is also to be encouraged. 


LOOKING AT THE PROCESS OF TRAINING 


This section is actually a continuation of the previous sect- 
ion on 'Designing the Training Model', It is given a separate 
section to mark its importance as the training given in the 
model is essentially process oriented. The process of train- 
ing is presented here in relation to the different possible 
approaches to training. 


In general there can be four different approaches to 
training.* | 


。 One approach is passing the content from those who know 
to those who do not know. This is generally observed in 
the formal system of education. 


。 The second approach is that the emotions of individuals. 
are important to their learning and the conscious recog- 
nition of this in special group situations created spe- 
cifically for this purpose can be applied to life sit- 
uations in general. 


. The third approach provides opportunities to learn on the 
job e.g. apprenticeship, internship, field placement. It 
is assumed here that the trainees learn the skills suffi- 
ciently to meet the requirements on the job and to cope 
with the new and unexpected needs. 


e The fourth approach is action-reflection process which 


"C... consists basically of providing. participants with 
alternating opportunities. For parts of the program, 
participants work on tasks and problems similar to those 
they face on their jobs. In between they analyse, eluci- 
date, and understand the factors that underlie the ex- 
periences they have just had and the points of views 
with which they approached them. This strategy does not 
lead to improvements limited to a specific job or situation 
büt to widening and deepening participants' competence to 
understand and deal with many situations. What to think is 
taken to be a less potent learning than how to think. Action 
and discussion methods of training are characteristic of 
this strategy." ** | 
The training model given in this manual is mainly the fourth 
==nroach described. 
o2 o UU V 5 
* adapted from John Staley People in Development 1982 pp 6-8 
** Lynton & Pareek Training for Development, 1973. p. 5 
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QUESTIONING 


Since learning occurs through analysis of one's own experiences, 
the trainees are helped to reflect about their experiences with 
the help of questions. In this context, questioning assumes a 
Very important place. The art of questioning develops in the 
learner the reasoning ability and helps build awareness, pro- 
vided there is a skill in listening. 


Questioning skill has knowledge, skill and attitude components. 
Questioning can be at different levels. It makes a person 
curious and directs him to seek knowledge. It produces be- 
havioural change, however small it may be. The indicators of 
such a change will be creation of doubt and hesitation before 
coming to any sort of conclusions. 


Types Of questions 


1. Questions from a text/episode presented, for which ans- 
wers can be found directly in the text/episode. 


2. Questions for which the answers are not provided in the 
presentation, but can be sought from a more knowledgeable 
person. 


3. Questions based on real life situations, eg: 


One of the participants may be asked to narrate a conflict 
situation - clash in the community. The narration is likely 
to be mixed with information, opinion and judgement. This 
should be followed by probing questions; and subsequently 

by lead questions which can help one to elicit factual in- 
formation and help learners to be more objective. 


4. Questions aimed for analysing human behaviour. For instance, 
take the episode of a rural working couple. On returning 
from work, the man beats up the wife because the food is 
not ready. Questioning the learners on the type of solut- 
ion they would offer to this kind of situation will give 
the animator new/more information for analysis. Asking 
direct questions prevents people being spontaneous. 


>. Questions asked posing a problem which does not directly 
affect their day to day life: Solution to this is to be . 
identified step by step by the learners based on the lead 
questions raised by the animator at every level. At the d 
final stage, the whole exercise should/related to the real P 
life situation by the questions "Whether similar things 
happen in day-to-day life?" 
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BECOMING CONSCIOUS OF THE LEARNING 
————— E 


It is the belief of those who prepared this training model 
that learning can be productive only when the learners con- 


In the formal System which is the background experience of the 
trainees, the system assesses and informs the learner how much 
he knows, which again is limited to mere subject matter learning. 
In the flexible, process oriented non-formal education which 
deals with attitude, skills, behaviour and information, learn- 
ing is difficult to identify and describe. This system demands 
that the learner assume responsibilities for assessing his own 
learning, evaluate it, and be able to articulate it for Others 
when required. Towards this difficult task the training model 


14 Daily Reporting 


This is for everyday reviewing of the learning during the 
training,and for developing skills in observation and ex- 
pression, improving writing skills, learning to give feed- 
back on content, methodology, level of participation, types 
Of materials, use of resource persons, trainer's performance, 
the physical arrangements etc, 


The training model suggests both individual and team re- 
porting. The team reporting should enable them to deepen 
their learnings through reviewing further, 


The exercise on reviewing of the reports @£ the entire 
training by all the trainees together could bring to light 
the learnings in the training programme and the progress 
from one point to another. 


2. Reflecting and expressing the learnings of the day 


This is suggested at the end of each day to.help trainees 
to reflect on their own learnings, considered most imp- 
ortant or impressive by themselves. 


Si Processing of exercises 


Each exercise suggested in the training model has two 
components, the task to be performed and an analysis of 
how the task is performed. 


tj 
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The analysis here is with reference to the emotive aspects 
of the individuals and the group. This means that the 
analysis can help trainees to become conscious of what is 
happening within themselves and in relation to the whole 
group. 


Personal profile of animators 


In the training, the animators are helped to look at them- 
selves in terms of the role they have to perform as animator 
at different points. 


In the beginning of the training - writing a letter to 
‚a friend describing his job; 


e in the middle of the training = writing an application 
for the job of an animator in response to an advert- 
isement; 


At the end of the training = listing the responsibilit- 
ies of the animator while designing their plan of work; 
and by ` 


; comparing their perceptions of the role of the animator at 
^t these different points. 


e Role play of the 'NFE Centre to bei, 


/ 


Application of learning 


The training model has limited. scope in the application of 
learning with regard to attitudes. The skills application 
has a considerable place in the training. Some of such 
applications are writing, expressing, conducting discuss- 
ions, listening, observing, using materials, being 
creative. 


Looking at achievements in terms of the objectives of the 
七 


raining 


The trainees are asked to look at their achievements in 
terms of the objectives of the training programme on the 
last day. They also role-play the 'NFE Centre to-be' 

enabling them to have a vision. These two would help in 


١ looking at the training programme as a whole. 


TALKING TO THE TRAINERS 
— — — MM 


This manual is Prepared with the intention of giving some ideas 
for you, the trainer, to perform YOur task of training the ani- 
mator better, It is important that you read through the whole 
manual and understand as much as possible the concept of non= 
formal education as a process. 


e Essentially, the training model given creates the atmosphere 
and uses the approaches that it is hoped the animators will 
use when working with rural people, Thus in this training 
participants must assume responsibility for their own thinking 
and learning. It is not the role of the trainers to provide 
all the answers. 


Obviously the instructions in the training exercises do not 
anticipate every question or situation that will arise, 
Trainers will have to be "fast on their feet" ready to handle 
unexpected things that always happen. Good humour, patience 
and enthusiasm are most valuable resources for trainers. 


There are several special things you should note about the 
training activities : 


。 Directions in the training exercises have been Written for 
a group of 20-25 participants. If the group is much larger 
or much smaller, you will have to adjust or adapt the 
exercises. 


"Heure 18 a special column for the trainer for each activity. 
These are messages to you, the trainer, th help you see the 
sequence and relationships among the various training activities, 


« You can share these ideas with the animator trainees so that 
they too see the Objectives of the activity and understand the 
sequencing, 


Throughout the training activities there are TRAINERS NOTES, 
These are meant to draw your attention to important points 

to cover in discussions, to point out things that will help the 
activity work well or to suggest ideas that should be shared 
with the group. 


+ You are including as training objectives learning how to use 
animators guide. Make it clear that the lessons tiven in the 
guide are sample lessons that could be used as it is if the 
village situation is similar to what is described in the 
lesson or else it must be changed or adapted to each animators 
situation in the village. Animators should be encouraged to 
use the lessons creatively. 


You can decide the time to introduce the animators' guide, 
the literacy primer and workbook, the numeracy primers and 
the animators edition of numeracy primers. 


Whebever there is an exercise requiring distribution of 
copies of any paper to the trainees, then you have to arr- 
ange for the required number of cOpies before hand. A 
copy of the paper is with this Manual. P:1 


Below are Some important 
b 


efore the first training activity begins: 


OU to do or think about 


It is important that you carefully read through in advance 
the activities you plan to use; a few remire materials or 
Special planning, 


The physical arrangements of the room influence the training. 
Since these activities emphasise discussion and sharing of 
ideas arrange to have the group, including trainers, sit in a 
circle, 


Use ^"en-ended questions as much as possible instead of ones 
that require a Yes or No answer. Open questions lead to 
better discussions. 


Give the group time to develop confidence in discussing ideas 
Openly. This is a new learning technique for many animators, 
When you ask a question, wait until someone answers. Silence 
is alt right. It does not mean people have nothing to say. 
It generally means participants are thinking and you should 
give them a chance to respond. If discussions remain slow, 
divide the group up into smaller groups to discuss together 

a set of questions to repeat back to the total group. 


Help participants discover new information. Don't do all the 

talking. Go slow; don't rush. A group given enough time, can 
generally find solutions to a problem without the trainer giv- 
ing the answers. It is the best way to learn. Check yourself 
often, 


Take a break when the group is tired or loses interest. Learn- 
ing is difficult or non existent for the sleepy or disinterested. 


Don't expect participants to sit still for long periods of time, ` 
Create the opportunities to move around, stretch, get the blood 
Circulating.  Intersperse group singing and simple games as 

well. These relax and renew participants and increase the 

chance that they will learn more from the next activity. 


Display the same kind of attitude as is expected of the 
animator. ۱ 


Remember, these training materials are guidelines to be 
followed. Change, adapt, create your own activities based 
on them, 


Good Luck: Good Training ! 


Presenting The Taing MooeL 


Staga 4 


UNDERSTANDING Onesere AND 
ers ÍN 4 fn 


The animator treinees are taken through a process ef 
looking at themselves aná the others in the group while 


being conscious ef their own — i identities, 


The process is designed te help the animator trainees to. 
gain confidence in themselves and to assist each of them 
to relate to the others - leading to their beginning te 

function as z group. | 


Gs1 


NOTES FOR THE TRAINERS 


e The animator trainees may not 
know one another 

e All/some of them may come from 
the same community, i.e. they 
may know something about one 
enother 

e Some | 
may be shy and reserved 
may not feel free to express 
themselves 
may not find it easy to relate 
to others 


L ENTERING INTO ÁN 
Objective 


To enter into a learning 
envi ronment ۱ 


ExERCISE 

The trainer displays pic» 
tures, posters of scenes 
from a village, charts en 
statistics (literacy) etc, 

tO edd colour end to enliven 
. the room, The trainer moves 
about talking to the trainees 
informally. 
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2. INTRODUCIN 
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e To feel at ease 
e TO realise the imp- 
Ortance of one's 


Prev er 1 ۸ i 7 - 
LATET S > L < 


EXERCISE 


Sitting in a circle and 
sharing their names 


To find out as much as 
possible about the other 


persone. 


EXERCISE 

The trainer asks the 
trainees to choose part- 
ners and to form pairs. 
Each pair is asked to 
find out each other's 
names, the names by which 
the are known et home, 


names by which they would ` 


like to be known during 
the training programme, 
and anything else. 


BM‏ سس 


Notre 

The trainer should sit in the 
circle and introduce him/herself 
as well. 

The trainer should participate 
in as many activities as possi- 
ble throughout the training. 


30 Mts 


Objective 
To introduce your partner 
to the group. 


The trainees return to the . Did you like this activity? 
circle and introduce their Why? 

partners to the whole 。 Did you like to introduce 
group. yourself to the group? Why? 


„ Did you have difficulty in 
introducing your partner? 
Way ? 

„ bid you like introducing 
yourself to your partner? 
why? 

. Was the time enough? 


Nore 

„ Be quick and casual when ask- 
ing questions. 

„ Give time for the trainees to 
respond. 
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4. ANXIETY 
. SHARING 


^ To express his/her own 
feelings in the group ` 

. To learn to accept him/ 
herself | 

. To understand the role 
of feelings in one's own 
thought, actíon and 
behaviour 

. To develop the ability 
of listening by putting. 
oneself in the other's 
situation 


1 


EXERCISE 


Trainees are asked to sit Ask for comments in general on 
in small groups of three and the list of anxieties listed on 
each is askeá to share two the board. The other questíons 
anxieties they may have at would be ; 

the moment with the others. ARS reg 

Enough time is given to the e Was it useful to share your 
trainees for this purpose, anxiety? | 

They come back in à large e E easy to share what you 
group and are asked to share : ۱ 

the nature of their anxieties, 9 How did you feel about listen- 
The trainer lists the anxieties ing to other 5 7 

on the board. . What do you think about the 


other members' response to 
your sharing of anxiety? 


Nore 

The trainer should join in this 
activity and share his/her 

anxiety also. The trainer must 
realise that dealing with people's 
feelings calis for sensitivity and 
respect. If stronger feelings are 
expressed by the trainees, more 
time and attention must be given. 
On occasions, it may become necess- 
ary to spend time with the trainees 
outside the session. 


۱ — 


30 Mts 
ives 
e TO gain clarity in the 
expectations from the 
; training programme 
„ To make a commitment to 
share responsibilities 
for their learning 
So OSES: 
E f [ 8 
medico frie mA 
[organization & bulletin office] 
326, V Main, Ist Block 
Koramangala, Bangalore 570 v34 
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Exercise 

The trainer writes on the 
board: ‘One thing I would 
like to learn in the next 
ES days 18 ....' The 
trainer then suggests that 
each trainee completes the 
sentence, When ali the 
trainees finish writing on 
the board, the trainer 
initiates discussion on 
some of the following: 


Notre 

It is very likely that the trainees 
would be puzzled and confused in 
being asked for their expectations. 
Also, their expectations may still 

be very limited and unrealistic, such 
as ‘literacy teaching'. The trainer 
would therefore need to encourage 
them to think a little more by asking 
"Is this all?" "Is there anything 
more?" Expectation sharing need not 
be a one-time exercise, but can be 


¿ Most common expectations done periodically, 


e Whether it would be possi- 
ble to fulfill these .ex- 
pectations within the 
duration of the training 
programme. 


AD Mts 


DALY REPORTING 


 Ex&RCISS 

At the end of the morning, 
the trainer introduces 'Daily 
Reporting’ and asks for vol- 
unteers for reporting on the 
first day. The trainer sugg- 
ests that: 


„ there should be daily 
reporting; 

. the reporting could be done 

dy trainees taking turns; 

„ ali members in the group 
will be encouraged to add to. 
the report; and that 

„ the daily report written in \ 
a notebook/on newsprint etc 
will be presented every morn- 
ing, and is to be preserved 
as a record of this e 

raining session. 
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KEEPING Up The 
leer ` 


JAME 


The players move about freely. 
The trainer calls out a number, 
for eg. three or seven, 
The players must immediately 
join together in groups 
corresponding to the number 
eg. three Or seven. Players 
unable to form a group of the 
correct size are out of the 
game. The game continues 
until only two players re- 
main, 


30 Mts 


QAME 

Trainees sit in a circle, 

Have one trairee start with 
his/her name, The next 

person repeats the first 
trainee's name and adds 
his/her own name. Go on 

until the last person ` 
repeats all the names. 


Forming ÅND Working 


In A 0 A hgs 
Objectives 
„ To develop a sense of 
belonging in a group 
e To realise the advent - 
ages of working in a 
group 
EXERCISE 
Trainees are jumbled to form ¢ Do you have any comments in 
groups of four and asked to general about the exercise? 
GO around a specified area „ What do you have to say about 
together to Observe whatever your group's work? 
they see so that on return „ Did you enjoy doing the 
they can present what they exercise? 
have seen through pictures, » Do you feel other members of 
drsewings, etc. the group "ne enjoyed it? 
` I£ not, why 
On return, they are provided ® ۳ ۱ 
with newsprint, crayons, chalk — ° re Shy?) s work do you 
MEL coon asa. ° How aid you feel about work- 
Groupe | | | Up .— 
After completion of work, 
| E ova around vie? NOTE 
E: xu of 
. Deke Start by asking questions of the 


E above nature, Some could be 
“oo Ar A en individuels, ANA 
Materials nesdec EUN to the group in gene- 1 t 


Newsprint, croyons, chalk ood ot 
sticks 


Grp 


7 Perceiving The Jos 


OF THE ÁNIMATOR 


Objective 


TO articulate their pere 
ception of their job. 


EXERCISE 


The trainer gives the 
following overnight assign= 
ment to the trainees at the 
end of the day. 


'Write a letter to your 
friend describing what your 


15 MES 


NOTE ۱ 
This is the first stage o£ 
self-evaluation by trainees, 
These letters are to be re- 
tained by the trainer for 
use later, 


job involves as a trainee in 
the NFE Centre. ' 


One of the trainees cakes the 
responsibility to collect ail 
the letters the next morning 
and hand them over to the 
trainer, 
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MORNING 


1. Previous Days Report 


Focus : Observation and Expression 


Objectives 

e To review the previous 
day's events 

e To develop skills of 
observation and exe 


pression 
a To improve writing 

skills 
. To learn to give feed- 

back : 
EXERCISE . NOTE 
The reporter of the pre- Reporting can be used to serve 
E a Daily Report is THO grrmoses, It can be used: 
asked to snare Iia iror ran : to review ENE S 
port with the group. The activities in Ela EE, 
others are encouraged to expectations; 
comment on the report. e -to provide feed-back to the 
The trainer asks for a reporter and trainer. 
volunteer for the next Reporting can meet each of the 
day's report. This should above objectives, the focus of 
be done every morning, this exercise would be on 


observation and expressions. 


„ What were the important events 

| reported? 

„ Why were they important? 

„ What events were given less 
importance? Why? 


2. UNDERSTANDING 


ONESELF ANO OTHERS 
Objectives 


e To look ar oneself and 


others 

e To recognise one's own 
values 

EXERCISES 


1. Trainees sit in small 
groups of four. They 
take turns to describe 
briefly an incident in 
their life which gave 
them great satisfaction. 
After everyone completes 
this, trainees are asked 
to reflect on what makes 
their lives happy and 
meaningful. The trainer 
lists these on the board 
and asks: 


"Do the same things make 
all cf us happy?" 


2。 Trainees are then divided 
into three groups and each 
group is assigned a rule 
play with different themes. 
Suggested themes are: 


e A fisherwoman getting into 


the last bus going to her 
village suddenly notices 
she has lost all ner money. 
Tue couductor approaches 
ner. There are other 
passengers in the bus. 


A scene in the family.‏ و 
A fisherwoman and customer,‏ „ 


^M ^) 00 4711, | Wer? 


< 一 一 2 hrs ۵ 


Which character did you like 
most? Why? 
Would you have played any 


character differently? Why? 


Have you come across such 
people in real life? 


„What makes people behave 


aitferentiy? 


NOTE | 
Encourage trainees to comment 
on each role play in terms of 
characters, situations, perfor- 
mance, etc. This can take place 
after each role play. Then, 
more general questions can be 
asked. : 

Discussions should be restricted 
to what happened during the f 
role plays. 
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Keeping Up THE 


INTEREST 
Objective 


To help trainees relax. 


GAME 
Imaginary Ball 


Players stand in a circie, at 
arm's length, facing inwards. 

The trainer explains that he/ 
she hag an invisible ball which 
players are going to throw to 
each other around the circle. 

The trainer then starts the game 
by 'throwing' the ball to one of 
the players. If tbe player to 
whom he/she throws it has under- 
stood the game, be/she will then 
'catch' the ball and ‘throw’ it 
to somecne else in the group, and 
go on. The game is played in 
silence, and is a simple exercise 
in non-verbal communication. 


UNDERSTANDING Genz , 
In COMMUNICATION 
Obledave 


To understund one's 


ability to communicate 
effectively: 


INR 


e Co express clearly 
to listen with attent- 
ion, 


EXERCISE — 


Relaying a message - trainees 
sit in groups of three. One 
person communicates a simple 

message which the listener 
repeats. The third person who 

is the observer comments on the 

Process. They change rcles I 
until each one becomes a | 

communicator, listener and 
. Observer. 


Ot lectiva 


To have an understanding of 
the person spoken to. x 


Freee | 
Half the players leave the room. Any comments on the final 
Those remai.ino make up a message message? (The trainer writes 
Of 100-200 words. The message the final message on the 
should contain some detail and | board.) 
Some specific instructions. Then e Was it easy to communicate 
the first of those outside 5 a message or to listen? 
brought in and toid to listen to e What were the difficulties 
the message so that he/she will be in communicating? In listen- 
able to repeat it, The message is ing? 
read out to him/her. Then the | 
M second player is brought in, and NOTE : 
the first repeats the message to The trainees could be left to 
him/her. And so on. Aon reflect on their own ability to 
„After the last of the outside communicate a message to others 
. players has repeated the message and to listen to others. 
ag he/she heard it, his/her ver- 
gion is compared with the original. 


The experience 15 then discussed. 


| Damm 
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UNoERSTANDING VALES Ano 


on Mag in BEHAVIOUR 
Objective 


. To look at one's own and others 
values 
„ To understand the roles of values 
| in behaviour 


| hg 30Mts 


NERCISE ۱ : 
The story of Munivamma 


| The trainer starts by asking the trainees 

To sit in small groups of five or six. 

` He/she then tells them the following story, 
Bering that afterwards they will discuss 

BAT, 


This is the story of Muniyamma, who is 
19 years of age and very poor. She was 
engaged to be married to a young man 
named Velu, a cousin she had known all 
through her childhoods  Muniyamma's family 
Vas so poor that she had to work in the 
J hcuse Of the moneylender named Periasami 
From morning to evening. 


. One day, Muniyamma heard that Velu, who 

` lived in another village, was very ill and 
might even aie。 She became very anxious. 
She loved him very much and wanted to co 
and be with him as he was sick. 


The bus are to Velu's village was 25.5 and 
Muniyamma knew none of her family members 
could afford to give it to her. She went to 
Periasami and asked him to give her Rs.10 
which she would return later. He refused, 
She then pleaded with him to give her money 
as Velu was so ill and might even die. 
Periasami said he would give her the money 
Af she came again at night, 


Muniyamma was verv upset about this. She 
went back wondering what to do, On the way 
she met her friend Chellam and told her what 

| Periasami hed said. "That's nothing to do 

with me", Chellam replied. "It's your 

` problem", she said as she walked away, leav- 
_ ing Muni y arma feeling very unhappy. 
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Muniyamma did not know what to do, whom 

to talk to. She hated the idea of going to 
Periasami at night, but she loved Velu so 
much and thought she might never see him 
again. She had to go and see Velu somehow. 
So finally, she went to Periasami's place 
at night, hoping and praving that her fears 
would be proved untrue. She got the money 
she wanted, but not before she had paid the 
price for .t. The next day she took the bus 
to Velu's village and rushed to his house, 


At Velu's house, Muniyamma nurshed him and 
looked after him. Soon, Velu felt much 

better, After some time, Velu asked Muniyamma 
how she had come and from where she had got 

the money. Then she told him what had happened. 
Velu was furious. He shouted at her for allow- 
ing herself to be used by Periasami, and abused 
her, He told her he would never marry her now 
and that she should get out of his house for 
ever, 


Muniyamma went sadly back to her village. On 
reaching home she found her younger brother, 
Arumugam, alone at home. She broke down and 
told him everything that had happened, Arumugam 
got very angry and said Velu was a fool and 
deserved to be beaten up. 


Having told the story, the trainer asks the 
trainees in each group to answer the following 


^. questions: 


e Which of these five characters - Muniyema, 
Velu, Periasami, Chellam, Arumugam < do you 
think was the worst? Why? 


e How would you rank the five characters, from 
the worst to the best (or least bad)? 


„ What ar the reasons for your ranking? 


The trainees from each group then discuss these 
‚questions and one member puts up the character- 
istic that is identified as the worst by the 
group. The trainer then asks the following 


questions: SS NOTE 
. Do you think your own values have affected your The trainees 
judgement? | : could be left to 


reflect on how 
their values 
affect their own 
behaviour» 


. Do you find it very difficult to accept a person 
whose values are very different? 


G:15 
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Stage i 
EVALUATION INDICATORS 


As a result of the experiences undergone in the first two days 
of the training programas the trainees may show the following 
behavicurs: : 


1. Peel more comfortable 

2。 Be more attentive 

3. Be more ready to express themselves 

4. Show increased enthusiasm in sharing responsibilities 
S. Enjoy working in a group 


G:16 


Stage 2 


UNDERSTANDING THE Community 


This stage enablee trainees to become aware of 
their communities and their own attitudes towards 
these communities and to take a fresh look at 
society. 


. PPP 
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MORNING 


. Previous Days Report 


Focus : writing Skills 


30 Mts 


EXERCISE 


The daily report is written on 
newsprint or newspaper and 
pasted on the wall or board. 
The trainees are asked to read 
the report, keeping the foliow- 
ing criteria in mind - 

length of report 

sentence construction 
language 

clarity 

organisation of the 

report 


The trainer asks for general 
comments, if any. 
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2: Perceiving Ones Own 
Village EES 


OtJective 
To look at one's Own 
village community. 


ix 5 Mes al. 
x ve veda 
TEO AES 
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EXERCI6E : e 


The trainer asks five parti- 
cipants from different areas 
to describe their village 


。 What have you emphasised in 
your description? Why? 


community. The trainer in- . Do you think that the des- 
vites others to compare their criptions about the village 
own communities with the des- communities are complete? 


cription give... The trainer 
conducts a discussion on both 
the positive and negative 
characteristics brought about 
during the discussion. 


UNDERSTANDING THE VillAgE ` 
Community fH Hs Problems | ha ۷۵ 


Objectives : 


„ To develop a deeper under- 
standing of the community 
including its problems 

+ TO examine their own atti- 
tude towards the community 


and the problem nu 
EXERCISE : 1 | 
. The trainer writes a list . Are these familiar scenes in 

of 20 adjectives on the your village? 

board. They are . What strengths do they highlight? 
stron » What problems do they highlight? 
int 3 1 ee . What is your opinion about each 
an E of these strengths and problems? 

0 | é E reasons behind tnese 
ational | ۰ hat do you see are possible sol- 

cable utions to these problems? 

lazy 

helpful 

duli 

intelligent 

suspicious 

cooperative 

gossipy ` 

imaginative 

selfish medico friend circle 

stupid [organization & bulletin office] 

quarrelsome 325, V Main, Ist Block 

talented Koramanaala Banga aro. 560634 
religious AN 


aro 


۳ "x 2 


The trainer then suqqests 
tnat each trainee choose 
five of these words to des- 
cribe a villager. 


He also suggests that each 
trainee choose, five words 
from the same list to des- 
cribe him/herself. 


The trainer then asks the 
trainees to read out both 
sets of words and invites 
general comments. 


e The trainees are asked to 
role play scenes around: 


. a toddy shop 
。 auctioning place 
。 temple 


—— NM MN RR Rl t لل‎ ai = 


i ur A 
5 ` 5 : Ë ; 
5 ' * ون‎ P. en 
` EREE. y» 4 
` ۳ . Ki 
٠ 3 DT ai 5 
vd e “F۴ 
Na. — * 3 1 LC 1 St 
. M k . * 
7 Y ( 
: 1 3 ha de | 
š 4 1 
ed 1 1 3 
I 1 ` 0 NTE š at 
d j ‘ ` x Gë 
y "n + . 1 1 LI š AN 
7 2 D z 7 » 
9 * w y ۰ امه‎ < Aë 
1 DH > 7 > 2 
> t ١ D ۳ k 
x ' 5 , y METEO 
1 » i ` 3 
- 
UN "Aen 2 ۰ 
lv» 5 ¿L i? À 
D 
D ` ep / 


۰ ۱ I 
8 
CRA ae 
Race = EE: 
2 
7 
r" وس‎ Kë re 
H Lei رو‎ 3 E 
. .` 
£ £ 
e . 
٠ ۱ La L A 
4 3 gi D 
: 0 
3 DE T 
5 
v. - EX ef LI 
ST ure i A y e Ge: 2 H 
A فرصب عد‎ ere 


AFTERNOON 


Keeping Up THe 
ari 


gAME 


Freezing 


One, two, or three players 

are 'freezers'. The remainder 
are 'freezable', but are also 
'de-freezers'. When a freezer 
touches a freezable player, the 
latter remains frozen (i.e, 
Still) until a de-freezer touches 
him. The game continues until 
all are frozen. 


UNDERSTANDING THE InteR- 


RELATEDNESS OF 
Community PROBLEMS 


Objective 

To develop an understancing of 
the interrelatedness of the 
problems of the village community. 


IO Mts 
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EXERCISE 


The trainer asks trainees to 
form groups of five or six 

. and each group is asked to 
-depict different probiems 
‚and their relationships in 
any way they like (eg. model, 


collage, drawing, etc.) Each 


group makes a display of its 
work, 11 the groups go 
around to see one another's 
work, After they have gone 
around, each group sits near 
its own work, The trainer 
then initiates discussion, 


Materials needed 


Newsprint or dia do er 
Erayons 


Expressing tne Learnings 


Or The Day 

. Focus P khe Trainer 
. Learnings OF THE Day 
. Trainees sit in a circl 
One of the trainees tak 


the ا‎ lity Bo 
 eliciting from the others 


(0 
t e 


EE the leamings of the day,. 


He/she. asks each one to 
state 'one thing I liked 
about the day' and 'one 
thing I did not like about 
the gayt. 


How did you like this activity? 
How did your group go about 
depicting the way you have done? 
What are the ideas that the 
groups have tried to present? 
Was there cooperation in your 
group? 
Did any one member take more 
responsibility than the others? 
What were similarities in the 
presentations? What were the 
issimilarities? 


30 Mts 
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MORNINO 


. Previous Days Report 


Focus : Feed-back 


30 MES 


EXERCISE 

Daily report presentation. 
Focus on feed-oeck, Trainer 
asks everyone for one positive 
and one negative comment on 
the quality of reporting. He/ 
she lists what they have said 
on the board. The trainer asks 
the trainees whether such ine 
dividual comments can help the 
reporter. The trainer then 
asks the reporter whether the 
comments can be Of use to him/ 
her in future report writing, 


Looking Ar Ones 
` [DEA Oe HEALTH 


Objective ; 
To look at one's idea of 
health ۱ 
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EXERCISE 


The trainer asks the trainees 
what they think about their 
own health and to comment on 
it, The trainer aliows time 
for each of the trainees to 
respond. 
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Looking AT THE CONDITION 
Or Hera In The 
MIlAgE. Communrly 


Objective 


To get an impression of 
the condition of health 
of the village community. 


EXERCISE 


The trainer asks the trainees 
to spend half an hour going 
around the village, looking 
at the people and the surr- 
oundings in order to get an 
impression of the health con- 
dition of the village 
community. 


On return, the trainees 
share their impressions. 


* 
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Who is a healthy person? 
What makes him/her healthy? 
Why are some of us less 
healthy then others? What 
have you done about it? Is 
there anything else that you 
Could have done? 
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What is the general impression 
about the health conditions of 
the community? l 

What are the reasons for this 
impression? : 

Why are some healthy and some 
unhealthy? l 

What are the causes for some 
people being unhealthy? Could 
something have been done about 
it? ‘Who could have done it? 


—— — — .. ——— 


AF 作 RNOON 


QAME 

Who is missing? The players 
stand in a circle facing out- 
wards, at arm's length from 
each other, with their eye's 
closed. The trainers move 

some of the players (who must 
keep their eyes closed) from 
one part of the circle to 
another, until no one knows E 
who is standing next to him/her 
anymore, Then One player is 
moved into the centre of the 
circle, told to crouch down, 
and completely covered with 

a cloth so that he canno 

be seen, t 


The trainer then gives a pre- 
arranged signal to the other 
players to turn around and 
look to see who is missing. 
The traiher may time the in- 
terval between the players 
turning and the correct nam- 
ing of the missing player. 
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UNDERSTANDING THE Magurruoe de 
Or Hearn Prosuems 
Objective 


To understand the magnitude . The trainees discuss the 
of the realth problem in the questions given in the 
State and the country. paper. 

EXERCISE 


The trainer circulates the 
paper on 'Magnitude of 

Health Problems' among tne 
trainees, Trainees take 
turns in reading the paper 
aloud, paraaraph by paragraph. 
The trainees discuss as they 
go along and complete the 
paper. ۱ 


Materials 
Statistics to be provided 


6 Ipenneymg $ UNDERSTANDING / 

- Common Loca. Probuems ` Í 
Ano 8 

Preventive Measures 
Objective 


thr 15 Mts 


To develop skills in identi- 
fying the symptoms of some 
- commonly prevalent health 
problems and their preventive 
measures | 
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ner divides the train- 
í | into groups and each group 
"saa take up one health 
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> is then provided with the 
7. — s (written and visual) 
f ed to read aná to discuss 
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Each ohe to list one thing 
new he/sne léarnt that day 
on the board 

What did they feel about the 
day? 


| MORNING 


4. Previous Days Reporr 


Focus : Team Reporting 


EXERCISE ۱ 
Report by the team, with each 


one reporting on different ase ` 


pects of the previous djay's 
programme, Comments on the 
report by the trainees. 


The trainer asks the trainees 
to choose a different way of 
reporting for the next day, 


2. LEARNING Aso 

` VARIOUS Sources 

OF INFORMATION 
OoJeckıve 


To know various sources of 
information 


Questions to the reporting team: 


“How did you find preparing 


and presenting the exercise 
in a team? 

What is it that you liked 
about it? ١ 


Give reasons. 


What is it that you did not 
like? Give reasons. 


Questions to the trainees: 


o 


How do you compare team re- 
porting to the individual 
reporting? 
Can you think of other ways 


of presenting the daily 
report? | 
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HE Gite 


ExeRci5E 


The trainer or e resource person e Were the sources of in- 
lists and explains the possible formation presented 
source of information, He/she easily accessible 
` starts with the sources already sources? 
used: e Can you think of any other 
. Community survey on health sources which could really 
problems and basic facilities fate some useful intocmat= 


. Visit to the Primary Health 
Centre, information collected 
about the types of illnesses 
that are commonly treated, 
especially the deficiency 
diseases, their symptoms 


e demonstration of cases of 
nutritional deficiencies 


e Mass media = the radio and 
TV programmes for the dates 
and time on which programmes 
relating to health are broad- 
Cast or televised ~ listening 
to programmes aná taking down 
short notes 


e Newspapers - important news 
| items related to health, 
articles on health 


e Resourceful persons in the 
village - beliefs and pract- 
ices related to deficiency 
diseases prevalent 


The trainer, as he/she lists, 
Could show the sources, one by. 
one, with some examples of the 

relevant information, eq, 

| newspaper, Vanoli, 


Ihr 30 Mts 


i Collecting Anp 
Organizing I. NFORMATION 


Odject we 


To develop skills collecting 
relevant information from 

varied sources and organizing 
the collected information, 


29 
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EXERCISE ; 


The trainer asks the trainees to form small 
groups and each group is provided with mat- 
erials, such as old notebook/brown paper, old 
newspapers, pens, etc, Each group is asked 
to prepare a scrapbook, 


Each group is then asked to take up one problem 
area, go through the newspapers and cut out the 
relevant news items and articles on the selected 
problem area. After collecting the information, 
each group is asked to go through it and classify 
it further, eg. in the area of health, the infor- 
mation could be on water sources, water purificat- 
ion, environmental sanitation, deficiency diseases, 
immunization, etc. The screp book could be divided 
into parts and each part could have news items on 
one aspect,  A'scrap book Cor each problem area 
would be very valuable. 


The trainer could then ask the trainees to look 
at Vanoli. Dates and timings of relevant pro- 
grammes could be noted down, . If possible, one of 
the relevant broadcasts could be heard by the 
trainees and notes on information thus acquired 
could be written down in a notebook. 


Further, the trainer could ask the trainees to 
list some of the resourceful persons in the | 
village from whom information could be collected. 


The trainer could introduce supplementary readers 
and background materials. Each team would be asked 
to display the organised materials, Trainees would 
go round and look at these materials. 


a 


Old note books, brown paper sheets, a needle and 
thread for stitching, and maida gum for pasting. 
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AFTERNOON 


4. Keeping Up The 
` INTEREST 


QAME 


Touch Blue 


The trainer calls out a word, 
eg. blue“, floor“, wood", 
'grass' ‘yellow’, = and the 
players must all rush to touch 
whatever has been named, As 
soon as most people have touched 
it, the trainer calls the next 
wOrd. : 


5. Discussing In A Group 
(Practising group discussion) 


Objectives 
. To learn to use the in- 
` formation gathered 
(application of knowledge) 
. To practice conducting 
group discussion 


EXERCISES 

. The trainer suggests that 
the trainees divide them- 
selves into three groups 


E the ۵ 


NI 


NOTE 

The trainer points Out to the 
trainees that during the past 
four days of experience they 
have acquired new knowledge, 
skills and attitudes. They 
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EXERCISE 
The trainees sit in a circle. 
The trainer asks them to re- 
` flect on the day and list what 
d have learned ón the board. 


One person from each group 
takes the role of animator 
at the NFE centre, while 
other members take the roles 
Of adult learners. 


e The animator conducts a 
group discussion using the 

۰ knowledge he/she has gained 
during day 4 and the morning 
Of day 5. 


e One of the trainees in each 
group should be an observer. 


= The time for discussion is 
limited to 230 minutes. 


The trainees form into three 


groups and conduct the dis- 
cussion for half an hour. 


۱ Reruecring & Expressing ThE 


Learnings OF THE Day 


Focus : Indicators of Learning 


Objectives 


10 identify learnings ER 


the day 


^. To understand the import- 


ance of how learning has 
taken place 


* 


‘Questi 


must now use all these during 
the group discussion. 


ons to animators who con- 
ducted the group discussion: 


. What were your feelings when 
you were conducting the group 
discussion? 

„ Did you feel you used the in- 
formation adequately? 

„ Were the learners attentive? 

. Do you think they learned 
what vou wanted them to? 


Questions to the individual 
groups ! 


„ What did you like about the 
discussion conducted by the 
anímator? 

. What did you learn from the 
discussion? 

e Do you feel that your group 
was attentive? 


a How do you know that you 
have learned? 
. Is it only you know within 


yourself that you have learned? 


. Can others see that you have 
learned? 


MORNINQ 


¿Previous Days Report 


Focus : Different Ways of Reporting 


EXERCISE 


The trainees on Day 5 discussed . How did you find today's 
different ways of reporting. The reporting? 

trainer now asks them to present | e How was it different? 
the report in the way they had 

decided on. 


Unoerstanoing Poverty ` 


Objective 


To understand the extent, the 
symptoms and causes Of poverty 
in Tamil Nadu and in India 


EXERCISE 

A paper on the topic with a set ^. What are your feelings when 
of questions, is distributed to you look at the poverty 

all the trainees. They are di- situation? 

vided into three groups and asked ə Do you think something can 
to read and discuss the questions be done? 

that are raised, „ if yes, what? 


The trainees return to the large 

` group, Trainer encourages them to 
share their thoughts with the 
other members Of the group. 
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Stoge 2 | 


EVALUATION ÍNDICATORS 


As a result of the experiences undergone from the 3rd day 


to the 6th day morning the trainees may show the following 
Reravioure. Some: 


may be more inclined to question 
may be more curious 


beady to react when they sense that things are 
iot alright | ۱ 


appear more confident about the role they ۵ 
to play | e 
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Stage 3 


UNDERSTANDING "fue PRESENT 
TION 4۸ 
AND ITS RELEVANCE 


By looking at their own school experience, this stage 
enables the trainees to look at their own ideas of 
education and to think about an educational programme 
of adult education that is relevant. 


AFTERNOON 


rr : 


Keeping Up The 


INTEREST 


JAME 

The trainer asks the trainees The trainer join 

te think for themselves about in playing che AE EE 
any game end play the game for | 

15 minutes. | 


«Focusing ATTENTION 
On EDUCATION 


Nec we 
To focus their attention on 
education 


AS | 

The trainer calla the word 
‘education’ and asks ۵ 
to speak cut one word that 
comes to their mind quickly. ' 
The trainer lists the words 
on the black board, 


6136 


DING Ones 
OF EDUCATION 


Objective 


© analyse one's school 
experience and to under» 
stand its relevance. 


EXERCISE 


he trainer gives the follow- 
ing set of questions to all 
trainees. He divides them 
into small groups of five to 
Six. The trainer suggests 
that each group elects its 
Own moderator, The trainees 
spend some time jotting down 
points on questions raised 
before beginning the dis- 
cussion. 


e What kind of school (s) 
did you attend? 

„ What was the average nume 
ber of students in each 
class? : | 

„ a». What subject did you 

like most? Why? 
b. Which teacher did you 
like most? Why? 

. What were the kind of 

punishments given? What 

did you think of them? 

. Do you think that the 

schooling has affectec 

| what you are to-day? How? 

„ If you were to attend 

| school again, would you 

choose the same kind of 

school? If different, 
describe, 


ihr 15 MES 


„ What have you gained from 
this session? 

。 Do you feel that you have 
some clarity about edu- 
cation? 


NOTE 
The trainer suggests that the 


trainees continue to reflect 
on the relevance of education. 
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Unoerstanomg the Present 


System OF ÉDUCATION 


EXERCISE ۱ 


The trainer circulates a paper 
on the ‘Stats of Education in 
the State of Tamil Nadu and in 
the country‘. The trainees sit 
in small groups, read either in 
turns or individually by them- 
selves. The trainees discuss 
the paper with the questions 

۱ at the end of the paper, 


VisuAusiNg An EDUCATIONAL 


Programme for The 


NFE CENTRE For AouuTs 


Objective 
To visualise a type of educate 
ional programme the trainees 
would like to have at the NFE 
Centres. 


EXERCISE. 


The trainer asks the trainees 
to divides tiemolves into groups 


Of five. He suggests that they“ ~ 


make a poster Or coliage or chart 


depicting the type of educational M 


programme which they would have 
at their centres. 


The trainees are allowed an hour 
to prepare the poster or collage 
or chart, The trainer then asks 
the groups to display their work 
and suggests that the trainees 
have a good look at all the de- 

` pictions for about 15 minutes. 


— — — 


ihe 


Ihr 


-How did you like working on 


your idea of the type of edu- 
catíonal proaramm-? ei " 
What -axse une ideas conveyed 


^in your poster/collage/chart 


Are the ideas presented by 
different groups similar or 
different? 

Do you think the programmes 
presented could be put into ١ 
practice in your Adult Edu- 
cation Centre? 
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Stage 3 
EVALUATION ÍNDICATORS 


As a result of the experiences undergone on the 6th day- 
afternoon, the trainees : 
„ May COntinue to express their feelings about the _ 


relevance Or irrekevance uz uns "UaTuclen tiry 
vent through 


„„ May question more about competitions. punishments, 
teacher student relationship etc, in the system 
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Stage 4 


Practicing ME Rove 
OF The 1 


The trainee now is in a stage to look into his/her re= 
quirements of skills needed in playing the responsible 
role of an animator. At this moment, he/she is given 
opportunities to gaín some essential skills, through the 
process they are going through, to carry to learners, 
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EXERCISE 


A team of ins ST on To the reportino team and the 
the previous day's programme, group: : Men 
Wc | e How did you find today's 
| reporting? | 


e Do you think we. should cone 
tinue this form of report NN, 


, UNDERSTANDING 6 
Features Or AGooo ` 
7 ‘Group | Discussion x 


2 Objectives ۱ ۱ x Note 


. To understand what makes Brainstorming 

: a discussion good: Brainstorming is a technique 

B To introduce a new | used for bringing out as many 
| technique um ideas as possible in a short 


a time, 
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| Following this, the trainer 


„ WII ١ An AppLicATION 
Fon The Post í 
OF ANIMATOR mw MPA 


EXERCISE 


The trainer invites ideas on . What do you think are the most 


a good discussion from parti- essential among those listed? 
cipants in quick succession, „ Is good discussion possible 


The ideas are listed on the without any of them? 


boará by one of the tralnees. 

The trainer suggests that they 

reflect on what is written on NOTE 

the board. These questions may only be asked 
when the list is adequately long. 


The purpose of discussion should 

be clear and acceptable to most 

of the trainees 

„ Discussion topic must be relevant 
and acceptable to the majority 

„ There should be an encouraging 
atmosphere = where everyone 
participates 

。 Participants speak clearly when 
they speak 

„ Everyone listens when others 

speak 


presents a set oft ideas on 9 
good discussion, | 
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Ex RE ` | | NOTE ۱ ۱ | 
The trainer reads out an ` ` A letter was written by the trainees 
advertisement asking for ` on the first day of the programme, 
applications from suitable . This was called the first stage of 
candidates for the post of self-evaluation. The letter of appli- 
Animators at E centres all cation is the second stage of self- 
over Tamil Nadu, ¡The trainer evaluation. A comparison between 


- then suggests that the trainees the two will show the progress made 


write an epplication explaining by each trainee. In any case, these 
what makes chem suitable candi- two letters should be preserved for 


D dates in the light of what they use at the end of the programme, 
` have learned for six days. ۱ ۱ 


۱ at the end, one of the trainees 


collects all the applications 
and gives them to the trainer. 
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+ CONDUCTING A Discussion 


5 | 


Ihr 30 Mts 

On Status Oc Women 
Objectives | 

ə To develop skills in 
discussion 

. To understand the status 
of women 

EXERCISE 

The trainer suggests - | To the observers - 

„ That the trainees study „ What did you observe with ref- 
the Animator's Guide = erence to the list given to 
Lesson on Fairness, in- you? ` 
Gividually for 15 minutes, To the group involved 4n dis- 

. That the trainees seat cussion < 

° themselves in two circles, e 
the inner and outer circle VVV with. the 
While members Be Sbe inner 。 What do you think about the 
circle discuss the topic A A q Cu 
they read, the members of S 


the outer circle become the 
observers, The treiner 
tells the members of the 
outer circle things to 
observe, such as: 


e the participation 

„behaviour of the 
members 

。 the achievement of the 
purpose of discussion 

„ atmosphere in the group 
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Po Or Dowry 
Objective 
To analyse the problem of 


dowry and one's own attitude 
towards the same P 


m 


K 


AFTERNOON 


5 Kee Í : Te 30 Mts 
INTEREST ` 1 x 


GAME 


Statues 


Players form pairs. One part- 

ner is the clay. The other is 

the sculptor. The clay stands 

entirely relaxed, while the ` 

sculptor arranges him in a cer- 
tain posture. Neither may 


speak during the game. hey 
| then exchange roles. Sculptors 


may be left to choose the post- 
ures or the trainer mey specify 
what is to be depicted, eg. fear, 
anger, joy. 


ROLE > 


the ۵ 


yıng The 
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EXERCISE 


The trainer suggests that the 
trainees form into three groups 
and enact the problem of dowry 
through role play, 


The trainees prepare and enact 
the role plays. 


Each group is to have an observer 
from among the members, 


GETTING Zeiten 
fo fe ` 


Ánimator's 2 
Objective | 


To look at the content of che 
Animator's Guide, its functions; 
its use. in the NFE centre 


Hu 


The trainer Starts the SES. on 
explaining to the trainees chat 
they will spend the day looking at 
the Animator's Guide, The group 
has already used two lessons from 
this when ít discussed fairness 
and dowry,. 


The trainer asks the trainees to 
divide themselves into small groups 
of five, Each group is to spend 
30 minutes to go through the 
Animator's Guide in general. The 
trainer asks them to pay attention 
tO various lessons/topics and areas 
given in the guide and exchange 
ideas about it. 


General comments from observers 
áre asked for: 


EE ANA a تانب الا‎ DIVA TNA AGR ER A RL: 一 


Is there a custom of dowry 

in your village? 

Do you think it jis a problem? 
What are some of the problems 
you have heard of regarding 
dowry? 

What is affected by dowry? 
What steps do you think could 
be taken? 


. 


W 


/ | ha 


How similar are the problems 
listed in the Animator's Guide 
to the problems you had come 
accross earlier Ge A the 
training? ` 


What do you see as the ahate 
ions of Animator's Guide in 
` NFE programme? 


Do you think the Animator's 
Guide would help/hinder 
learning? 

Do you think that the dis- 
cussions on these topics at 
the centre is also part of the 
curriculum? 
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ER STING $ Expressing 
fe scan OF THe Day 


bk 

Tr: `í Dëss ES in a circle and 

one of the trainees takes the 
sponsibility for the session. | | 

ask aks the members to state 

most impressive learning of 

day end also the evidence 

sh ۱ them that they had 
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MORNING 


4. Previous Days Report 


30 Mts 
EXERCISE 
The reporting of the previous . Do you like the method 
day's programme using the method | selected for reporting 
which has been decided earlier to-day? 
by the group. e Which method would you like 


to use for reporting to- 
morrow? | 


EL. S x x 2 ۱85 Mts 
As Approacu f 


|. Objectives | 

„ To begin to look into the 
basic assumptions of the 
Animator's Guide 

„ To begin to be able to see 
the basic approach used in 
the presentation of ideas/ 
problems in various lessons 
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EXERCISE 

The trainer asks trainees to 
select and divide the various 
areas in the Animator's Guide 
among small groups. Each group 
will studv in detail,eech iesson 
dn the areas chosen by them, The 
groups then divide vp the task 
among the members.  Thov share 
this رم‎ of the task with the 
other members of. the group, 


The trainer asks the trainees 
‚to keep the following questions 
‚in mind while going through 
dhe lessons: 


e How true to life is the sit- 
` s vation depicted in the lesson? 


e do you feel that you like and 
can use these lessons in NFE 
Centres? 


e Any comments vou have about the 
lessons in general? 


e How far do you think you can 
encourage the learners to think 
about their problems by. MESA 

| this guide? 


P. De you think the learners could 


take more responsibility for 
their learning if the lessons 
are followed the ری‎ they are 
نم‎ 2 22۶ 


E. Can yov identify some of the new ` 
ideas presented in the guide? 


dan you identify some of the 
problems of the fisherfolk? 


„ Do you think the people have 
the potential to solve the 
problems? 

The trainees assemble in large group. 
. The trainer asks for general comments, 
if any, In conclusion. the trainer 

Makes the following points: 


. Ideas in the lessons in the 
 Animator's guide are based on 
the learner's ability and 
knowledge 


15 


es ou cuim 


e Every learner is giver 3 
chance and encouraged to 
express his opinion, Also 
the learners sre encouraged 
to share responsibility for 
learning and for Creating a 
favourable atmosphere 


e The discussions and the quests 
ions suqgested in the lesson 
encourage learners to think 
towards findina possible sol- 
utions 


» The lessons are designed to 


encourage group work and 
unity among the learners, 


G:49 


AFTERNOON 


Keeping Up The 
Interest 


QAME | 

The trainer asks the trainees to 
select and play a game that is 
popular among the villagers. 


Pracnising ADAPTATION 
` Ano Use Or Lessons 
In The Animators Quive 


Objectives 
„ To select a lesson most appli- 

cable to the learner's situet- 
ion ۱ ۱ 

„ To adapt the lesson (if necess- 
ary) to suit the learner and his 
situation 3 

„T0 practise using the lessons 

„ To gain more skill in discussion 


2 
£. 
£ 


EXERCISE 


The tralner asks each trainee 

to select one lesson, The train- 
er suggests that the trainees 
make sure that the lessons are 
chosen from all different areas. 
The trainees are asked to adapt 
the icea and the presentation should have necessa ma t= 
(if necessary). This is done to erials aon De redy SG | 
better suit the learner and assist if required | 
trainee's own ability, . 15 time is limited, two 


trainees can work on one 


NOTE 


+ The trainer should be avail- 
able for consultation with 
any trainee when needed 

e They may need to prepare 
teaching aiós, if the lesson 
SO requires, The trainer 


When all animators are ready, 
the trainer asks them to meet 
in a large group and list all 


lesson assisting each other 
in preparation, They can 


then decide who will present 


topics/lessons which have been the lesson, 


chosen, 


The trainees then divide into 
three groups making sure that 
the lessons the trainees have 
chosen are different in each 
group. 


Members in the small group 

conduct the lessons prepared. 

When one conducts the lesson, 

the other members of the group 
act as learners. One of the. 
members is asked to be an observer, 
Each member gets a turn as 
observer, ۱ 


The observer, at the end of the 
demonstration lesson leads a 
discussion based on his obser- 
vations. The observer may use 
the following questions for dis- 
cussion with the other traínees. 


„ What were the gocd and neg- 
ative points about the lesson? 


. How do you feel about conduct- 
ing the lesson? 


How do you feel about your‏ و 
ole as observer and discussion‏ 
eader?‏ 


+ Were you able to stimulate 
good discussion? 
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e Did you feel that you talked 
too much or too little? Why? 


e» Did you find it difficult not 
to give answers? 


They come back together in a large 
group. The trainer asks the trainees; 


. What do yOu feel about the whole 
exercise? 


+ Does the preparation and the ex- 
ercise help you to understand the 
problems of the learner's better? 


. Does the Animator's Guide help 
you in performing your role as an 
animator with more confidence? 


 RenscriNg ON 

The EFFECTIVE Use 
Or Animators GuıoE 
Ar Me NFE CENTRE 
 QOhjective ae 
To think through how the 
Animator's Guide can be 


effectively used at his 
centre, 


30Mts 


EXERCISE | | 

` The trainer lists the following. 
questions on the black board for 
the trainees to write their 
replies at night, He asks the 
trainees to give the papers to 
him the next morning. 


e Would you have difficulty in 
using some of the lessons in 
the NFE Centre? 


G:52 


e What do you think about 
adaptation of the lessons? 
Give any ideas you have, 


„In case you need, do you 
think you can develop your 
own lessons using the same 
approacn? 


e What will you do to select 
appropriate lessons? 


„ Do you think learners could 


be involved in selection of 
lessons? If yes, how? 


TC saa sas 


Days Reporr 


30 Mts - 
Focus : Observation and Expression 
EXERCISE 
The previous day's programme is Does the report show the 
reported in whatever manner the | different feelinos that 
trainees decided to. Those who ` existed in the group the 
are not involved in reporting are previous day? 


asked to comment on the report, . What were the important 
۱ ۱ feelings expressed? Why? 


The focus on observation and 
expression is again given a 
places Encourage trainees to 
comment on their ability to 
observe and express now, 


AA a... i i ۱ 
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2. UNDERSTANDING THe Neen For Ë zhes 50۷۵ 


LTERACY Ano Numeracy 


Objective 


To realise the need for learning to 
read and write. 


EXERCISE 1 


Traínees are divided inte three groupe 
and each group is given a theme for a 
role-play. Suggested themes are: 

Rove PLAy 4 


e Depicting the differences in life 
and living among three generations, 


ROLE PLAY 2 
e Depicting a situation in a Tahsildar 
|  Office/pest-effice where an illiter- 
ate and a literate person are trying 
to apply for a birth certificate/ 
` gend a money order, | | 


ROLE PLAY 3 


e Depicting a discussion about sending 
the daughter to a hostel, away from 
the village, for studies by the parents. 


ape 


The group prepares the role=plays en the „ What are your gene 
themes suggested for about 30 minutes and eral comments en 
presents the role-plays one by one. Each the role-plays 
role-plé&y is for 15 minutes. presented? 


Questions ON ROLE PLAY 1 : 

„ Hew would you feel if you lived in 
your grandfather's time er your ` 
father’s time? 

What are the things you are doing 
new you would not have done? 

What are the things which he was 
doing which you are not able to do? 

„ Are the problems you face today similar 
to your father's and grandfather's? 

„ Would the solutions for the problems 
be the same or different in your 
opinion? If yes, why? If net, why? 
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Questions ON Rore Play 2. 


ls this scene a common scene that 
you have come across? 


What is your opinion of the characters 
of illiterate and literate person 
played? 


Do you think illiteracy creates more 
problems for the villagers in this 
situation? 


What do you think will happen if 
people remained illiterate? 


Questions On RoLE Pay 3. 


Have you cOme across any scene such | 
as the one presented? 


Did ycu like the father's Or the mother's 


opinions on sending the daughter to the 
hostel? Why? 


Exercise 2 

The trainees sit in small groups of four 
or five. They describe about the following 
in their own village, One member notes 
down the information given by each member: 


The number of relatives who live oute 


side their village, in the neighbouring 


‘villages. in the district, in the state 


of Tamil Nadu, Outside Tamil Nadu, 
outside India; ۱ 


The approximate number of bullock carts, 


. bicycles in their village; 


The approximate number of lorries and 
buses coming to the nearby village; 


G:56 


The average number of people 
travelling to the nearby 
villages and towns by bus or. 


lorries; 

The number of newspapers and 
magazines that are seen in the 
village, 


The number of radio sets in the 
viliage; 


Any T. v. set in the village; 


The kind of posters put up in 
the village; 


The number of shops with sign 
boards seen; 


The number of public meetings 


held in the village in a month; 
tor nearby villages/towns) and 
average number of people attend- 
ing 


The number of organisations such 
as youth clubs, women's groups, 
cooperatives, banks, post-office 
etc., 


Ary other striking thing happen- 
ing in the village. 


The trainer asks the groups to dis- 
cuss the information in the light of 


the questions that follow: 


What are the things you described 
now, as happening or seen in your 
village, were happening or seen at 
your grandfather's time or your 
father's time? 


What do you think are the consequences 
of not Keing able to read and write in 
today's world? 


G: 57 


To be familiar with the tasks 
involved in using the literacy 
primer and the work-book for 
the learners, 


EXERCISE 


The trainer distributes copies of 


the primer and the work-book to 


every trainee. He expialns with 

the aid of the primer, work-book and 
some charts (showing the number of 
words and the alphabets introduced 


30 Mts 


The trainer familiarises 
himself with the introduction 
or the trainers note given 

in the primer and prepares the 
chart suggested beforehand. 


in every lesson end in the two phases),The trainer asks them to 


the format of the primer and of the 
workbook, The probable time required 
for teaching and learning literacy 
using the primer is also explained. 


share their feelings about 
using these books in their 
centres and share their thoughts 
about the format of these bookz. 


Rie 
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Preparing Literacy Aios D 


Objective 


Te develop skill in preparing 
some literacy aids te use with 
the primer, | ۱ 


EXERCISE | 
The trainer shows some samples 
of aids that may be useful in 
learning words and alphabets. 


NOTES 
The trainer prepares 
before the session, 


The samples are: 
« A chart of words in ond lesson 


the samples 


„ Cut=out of each word - the same 
size - to match the werds on the 
chart. 


ظ 
The werd cut-out with a sliding‏ „ 


cardb6ard piece showing ene 
alphabet at a time. 


/ 


G:59 


The trainees are asked to see 
the different aids. The trainer 
explains the purpose of each aid 
shown and how it could be used 
with the learners. 


The trainees are then given some 
cardboards. scissors, rubber bands, 
crayons or colour felt pens and 
are asked to prepare such aids 

for one lesson each. 


The prepared aids are to be 
displayed. 
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Then the trainees are 
asked to prepare an 
alphabet slide rule: 


A long strip of card- 

board with the introduced 
alphabet on it. Two small 
pieces of cardboard, the 
width of which is equivalent 
to the width of the long 
strip plus one centimetre, 
are cut out. The top card 
has a hole big enough for 
an alphabet to be visible 
through it, These two cards 
are placed one on top of the 
other and stapled at either 
end. This setting is slid 
throuch the long strip on 
wnich the alphabets are 
written, 


The trainer asks the 
trainees for any suggest- 
ions about other literacy 
aids that may be useful 
in teaching and learning 
literacy. . 


oue 
To develop some skill in 
sing the primer, workbook, 
land the aíds prepared. 


一 


r er sw 3 6‏ ی ی 


How do you feel the usefulness of the 


types of aids prepared? 


2 Hes 
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EXERCISE 


The trainer asks the trainees 
to divide themselves into three 
Or four groups. Each group is 
asked to select a lesson from 
. the first part of the primer, 
They are to Study that lesson, 
the corresponding exercise in 
the workbook, the alds for that 
lesson, and draw Out a lesson 
plan for 30-45 minutes, 


They should choose one from among 
the group as animator and the 
others in this group and in the 
other groups as learners. The 
chosen animator from each group 
15 asked to conduct a literacy 
class following the plan made by 
the group. ۱ 


The trainer asks for qeneral ۱ 
Comments on the classes conducted 
and their use of the primer and 
any suggestions for improving the 
classes. 


Then the trainer asks the trainees 

to divide themselves into two groups 
and each qroup to discuss the follow- 
ing auestions. 


e How did you feel about the use of EE e 
the primer, aids and workbooks? — 


. Do you have any suggestions for 
improved use of materials? 


۱ — s 


02 


EN عور اھ‎ s E 


Previous Days Report 


Focus : writing Skills 


30 Mts 


EXERCISE - sie 

The daily report is written upon The focus on writing skills is 

a newsprint or newspaper and again given a place, Encourage 
posted on the wall, The trainees. the trainees to comment on their 
are asked to read the report, ability to write the report, 
keeping in mind the: following 

criteria: | 


length of the report 
„ sentence construction 
+ language - simple/complex 
clarity 


> 
= Organisation of the report 
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UNDERSTANDING THE NEED — | sms 
For Numeracy LEARNING 


Ooejecbve . 
To reallse tre need for 
numeracy in day-to-day 
transactions 


Cat, 


* 


E 4 
- 


MERCISE 

he trainer asks any four trainees 
6 describe a typical day in their 
ives. He/she asks others to 
isten carefully. 


e How did you find the days 
described by your friends? 

e How many of the activities 
of the day described involve 
numbers, calculations? 

۹ Can you describe the acte 
ivities involving tne numbers 
and calculations? 

e “Imagine and describe a day 
Of activities without in- 
volving any numbers or ` 
calculations? 


Introvuceo To TOMBE: 
“PRIMER 


i 


264 NQ 


To look through and under- 
stand the Numeracy Primer and 
the Animator's edition of the 
lumeracy Primer, 


16É 


The trainer distributes copies o£ 。 How do you feel about using 
the Numeracy Primer and the | such a Numeracy Primer in your 
Animator's edition of the Numeracy centre? 

Primary to every trainee, The 


Is the Animator's edition 


rainees are to leaf through the . ; 
pooks in their hand for five necessary 
minutes. | ۱ . If yes, how? 


"he trainer then explains the 
basis of the Primer las explained 
ín the preface of the Primer/ 
Animator's edition) and also the 
detailed format of the book in 
terms of sections and the lessons 
in each section. 


The trainer explains the Animator's 
edition of the Numeracy Primer in 
terms of its relationship to the 
Primer and additional information 
useful for teaching the number and 
arithmetical concepts introduced, 
taking one lesson from the Primer 
and a corresponding lesson from the 
Animator's edition. 
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The trainees listen to the 
explanation, raising questions 
for clarification as ans when 
they have doubts about the 
matter introduced and ex- 
plained, 


O NRO 


DEMONSTRATE TEACHING Ihe 
A Numeracy Lesson 


Objectives 


e To select one of the 
lessons Presented in the 
Primer 


. To read through the 
Animator's edition for 
the basis, preparation 
and procedure for teaching 
the selected lesson, 


Ex S ۱ 
The trainer asks the trainees . Are all the necessary mate 
to form small groups (4 groups). eriais gathered? 
Each group is asked to choose one 

: vo Are > : onst- 
lesson for demonstration, Read ATO YOU RE Toy حا‎ 


ration lesson oi a numeracy 


t 244 : 
the Animator's edition for the Ea 


selected lesson carefully, 

The group can decide the tasks 

to be performed by each member in 
demonstratíng the teaching of the 
lesson. The group can gather the 
necessary materials, 
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AFTERNOON 


Keeps Up Te I5 Mts 
INTERE ; 


EXERCISE 

Trainees are to play their own 7 
game in wnich the trainer parti- 
cipates. 


Demonstrating Numeracy 


2hRs 30Mts 
Objective 

To develop some skill in using 

the Numeracy Primer and the 

Animator's edition of the 

Numeracy Primer, 

EXERCISE 

Each group demonstrates a lesson . Give your general comments 
already selected and prepared for, on your demonstration lesson? 
Except the individual trainee or e Did you find learning 

the team conducting the demonstrate enjoyable? 
ion, the rest of the trainees act as . If yes, why? If no, why? 
the learners, With each group's ks the whole 
demonstration, the experience is to e eg on the 
be * primers and the animator's 


edition, if they have any. 


Reruecrino On § Expressing - 
Me Learning OF Tae Day 


30 Mts 


Focus : Indicaters of learning 


EXERCISE - 


Sitting in a circle, each 
trainee is asked to say one 
definite learning from today 
and from yesterday. The 
trainees are also asked to 
say how they knew that they 
have learned and hew others 
would know that they have 
learned. 


8167 


Stage 4 


EVALUATION ÍNDICATORS 


As a result of the experiences undergone from the 6th day 
afternoon to the 10th day, the trainees may show the follows 
ing behaviours : 


ee 


listen moré attentively 
express with clarity ; : 
be more critical about oneself and others 


be more confident from information gained and 
some skille learned and discovered 


be more appreciative of oneself and people in 
generai ۱ ۱ 


038 


Stage 5 


Designing THe Work PLA 
FoR He NEE CENTRE ‘ 


With his/her emergence as an Animator impatient to 
play his/her role, the trained is taken through a 
process of designing his/her own Centre's programme, 
taking into account his/her own strengths, weaknesses, 
Opportunities available and difficulties foreseen in 
the field, 


8169 


Focus : Feed-back 


EXERCISE 

The trainer asks the trainees The focus on the feed-back 

to give their comments on the 15 done for the second time 
report presented; one positive here, Encourage the trainees ` 
and one negative comment on the to compare their ability to 
quality of reporting, The give a feed-back earlier and 
comments are listed on the board, now. 


The group is to discuss the use- 
' fulness of such comments in ime 
proving the quality of reporting. 
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: JDENTI 


Dwricurnes Ber Ener lo 
The Bern 


Objective 
TO realise and express one's 
own strengths and weaknesses; 
to be able to foresee opp- | 
ortunities and difficulties in 


the field, 

EXERCISE 

The trainer requests each What is listed as strength 
trainee to list: two df his/ need not be related to the 
her strengths, two weaknesses, weakness, Opportunity or 
two Opportunities available at difficulty. 


his/her village and two diffi- 
culties he/she foresees in the 
field as animators, Half an 
hour may be required to think 
through these, 


The trainees are then asked to 
list the strengths identified, 
The same is done with weaknesses, 
Opportunities and difficulties, 


Strengths 

eg, can speak well 
' Weaknesses 

eg, qets angry soon 


Opportunities 


eg, getting ell children 
in the village immunised 


Gs 71 


Diffículties 


eg. lack of interest in 
the NFE Centre on the 
part of the people 


The four lists are ۰ » Comment in 
played, The trainees are displayed 
asked to study. 


general on the lists 


? Can you identify more strengths 
and weaknesses of yourself from 
the large list? 

e What is your feeling about being 


an animator in the Adult Education 
Centre? 


e To list the activities 
of the NPE Centre 

. To specify time needed 
for each of the activities 

| To identify the resources 
available for carrying 
through the activities 

TO foresee the difficulties,‏ و 
in implementating the pro-‏ 
gramme activities‏ 

. To specify the mode of ine 
volvement of the learners 
in planning and implementing 
the activities 


EXERCIBE 
The traíner asks éach trainee 
to work individually on: 


mne list of activities re- 
quired to be implemented in 
the NPE Centre by the ani- 
mator 
„ the approximate time needed 
` for each activity listed (in 
the total oeriod of 10 months) 
„ The resources in terms of 
materials, persons available 
for carrying throvgh each of 
` bhe activities 


the difficulties that may 
ne on the way of im- 
tation of each one 
e activities 


way the learners would 
nvolved in planning 
imp lementing each one 


ir on the plan for 
" half, every 


ed to write his/ 
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To examine the NFE pro- 
gramme plans 


EXERCISE 

The trainer asks the 
trainees to look at the 
plans of at least two 
other trainees, keeping 
in mind the resources 
available and the diffi- 
culties in implementing 
the programme activities, 
Then the traínees sit in 
a circle in the large 
group. 


—u ——————— 


e Any. comments on the plans you 
made and the plans you looked 
at? 


. What were your feelings when 
you did the pianning of the 
NFE Centre programme? 


» How confident do you feel 
about casrying the plans made 
in the NFE Centres in your 
villages? 


Nore 

The trainer should be familiar 
with all the records to be maint- 
ained by the trainees at the Centre 
and have samples with him/her. 


REFLECTING e, 
Expressing THE LEARNINGS | 30 Mts 
OF The Day 


EXERCISE 


Animators are asked to sit in 
5 circle and express their gen- 

eral comments on the day's 
exercise and their learnings 
from it. ^ 


Overnight Exercise 


The trainer explains the importe 

ance of continuous learning and 

the need for all the members of 

the group to support esch other 
through sharing their own exe 
periences in futura as they have 

done during the training. Ab a 
symbol of learning and sharing, É 
the trainer suggests that the F 
trainees prepare a badge overe 

night, Each trainee prepares 

a badge for another traines, 


15 Mts 


— 
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Focus : All the aspects of reo 
: porting, observation and 
expression, writing skill, 


EXERCISE ۱ 

The trainees sit in a circle and s What is your feeling while 
reed the reports of eli the pre- listening to the reports? 
vicus 11 days in turn. While Any comments on the report- 
listening to the report it de ing during early days and 
suggested chat the treinees | towards the end? 

learn in mind the reviewing of o Do you feel that the daily 
‘the learning ond also ckills in ۱ orte can ba of help in 
observation, expression and ۱ your NFE Centre? 

writing. Eo E ۱ 


Ihr 


Objectives ` — d ۳ 
To help trainees evaluate the 
training programme 


66 


EXERCISE 


The trainer gives the list of 
Objectives of the training pro- 
gramme, The trainer suggests 
that the trainees exchange 
their ideas on when and how far 
these objectives have been ful. 
filled for them individually, 


Aftet discussion the trainees 
assemble in a large group. The 
trainer conducts a small dis» 
cussion on areas that were 
satisfying ane dissatisfying 
during the entire training pro- 
gramme. He/she also collects a 
list of recommendations in writ- 
ing from the trainees for future 
training programme, 


Imagınıng The NFE 
Centre 6 Be 


Objectives | 
To imagine and present a scene 
from the NFE Centre to be 


 Ex&RcisE 

The trainees are asked to divide 
themselves into groups of five Or 
six, The trainer suggests that 
each group imagines a scene from 
the NFE Centre in their own 
village and role play the same, 
The trainer allots 15-20 minutes 
to the group for planning and re- 
hearsing of the role play, 


The groups are asked to present 
the role play one after another, 
The whole group observes the role 


role play is 15 minutos, 


plays. The time allotted for each 


2, hrs 


What is your general comment 


on the role play? 
How did you go about planning 
it? 


Were you able to convey every- 
thing you wanted to, about 
the Centre? 


If yes, how? If not, why? 


How confident do you feel 
about being an animator? 


—— TA. 
T— ` 


30 Mbs 


game 


Everyone writes his/her name on a slip 
of paper. The slips are collected, 
shuffled and each player draws ene. 


Players then have to sey something en 
behalf ef the other person whose name 
they have drawn. They must speak in 
the first persen, using some charact- 
eristic of the person. 


8 

" I often SAY cose ” 

? 1 always like ..... ” 

* I am a person who never seo. H 
The group has te guess who the person 
represented is. | 


. Concuuoing The Training 

| MME | INR 
` Objective ۱ 

To feel a sense of completion and to 


leek ahead to being an animator. 


EXERCISE 

„ The trainees sit in a circle, Every 
trainee is asked to speak for a min= 
ute er twa about his/her experience 
of the training, 


The trainer also speaks about his/ 
her experiences 


— NT +` . ͤ mh ꝗ] AAA AS I LCS LET w; IEE STOLE . . 
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The trainer asks the trainees 
tO sit in pairs ana bring out 
the badge prepared by them the 
previous night. He suggests 
that esch pair come forward 

aña pin the badge he/she made 
On the other one, as a cone 
stant remi.der that the learns 
¿ng is continuous and also they 
belong to each other in the group 
and that they would support each 
Other through sharing their own 
experiences in future, 


EEE‏ مس سك 


t 


authors are grateful to John Staley for his People in Development 
1 to the East dest Communication Institute aná the AHEA, Yep جد‎ 
lily Planning Project for their jointly developed Working With Vi asch 
h of which books were heavily drawn upon both in spirit and in con ° 


 — 
————————— Á—— سس‎ 


G: 79 


> Sa de 
+ 
| -— 
| e G 
= 
"M 9 = S 
exc = 3 
N ei 2 
| | ee ° 
` æ s 
2238 
| 5325 
H e om 
— 
C m. S 
۱ mu Es 
— e 
P o 2 2 
popu. 
BI: 
E S SY 


